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STUDENT CONTRIBUTIONS

The Story of Women in Hiding - Speaking Out!
Prabha

*

I have been in law school now for 2 years; for a year as a feminist
law student. I am taking this opportunity to speak about my experiences
as a feminist within the law classroom, and in the process, raise issues
concerning gender. I plan to utilise the space feminism provides for me
to reach out to other women law students who have, like me, felt alienated
in the law class or felt humiliated by sexism in the law schoo1. I do not
claim to speak for other women but I have seen, perceived, and heard
how women students feel the urgent need to react to sexism. But we do
not speak - scared that our experiences may be trivialised, and dismissed,
and that we may be rejected by our peer group.
It is important to acknowledge at the very outset that, but for the
National Law School, (NLS), I would not have had the space to develop
my feminist perspective, nor to voice it within the classroom. The story
that I tell is intended to be constructive, to push forward the pedagogical
project of critically engaging with law, that has been such a central
component of legal education at NLS.
In this article, I begin with a general discussion of why it becomes
so crucial for alternate world views to be reflected in the law class.
Secondly, I set out certain instances of sexism as well as reactions to the
raising of feminist issues in the law schoo1.l Thirdly, I explore the
possibilities of challenging and correcting gender bias within the law
school in the context of the status of legal education in India .

•• II1rd Year Law Student, National Law School of India University.
1

The South Asian Feminist Declaration (A draft for discussion) defmes feminism as
"an awareness of patriarchal control, exploitation and oppression at the material and
ideological level, over women's labour, fertility and sexuality, within the family, at
the workplace and in society in general and conscious action to transform society.
The feminist struggle is guided by a vision for people to live in a society free of
class, caste and state domination". SOUTH ASIAN FEMINIST DECLARA nON
(Draft) at 7 (1989); See also Susan Sherwin, cited in Christine Boyle, "Book
Review" 63 CANADIAN BAR REVIEW 427 (1985), at note 4,429 ["Feminism is
an aWareness of the political and social implications of sex and sex discrimination
within society .... a recognition that the discrimination facing women is .... systematic
force and values inherent in patriarchy"].
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Legal Education and What it Means to be a Feminist

Education in general, is a learning process in which teachers and
students interact, discuss and reflect on various issues. It is a consciousness
raising process for both. This learning process need not reflect a
hierarchical relationship between the teacher and student; there has to be
space for dialogue between the two. The broader aim of the learning
process is to allow each individual to develop her/his personal talents to
the maximum extent without having to be forced into a pre-determined
role on account of her/his position in society: namely class, caste, gender
and religious identity. Education must reveal the ways in which our
social structures contribute to the maintenance of unequal power relations,
more so in a highly oppressive social structure where knowledge is
power.
Within the context of legal education, this pedagogical approach
requires first, that we consider the role that law and the legal structure
play in society, particularly the role in maintaining unequal power
relations. The women's movement in South Asia has revealed many of
the ways in which law contributes to women's oppression.2 At the material
and ideological levels, feminists of the region have challenged the
authoritarianism of the state and the violence it does through its repressive
laws.3 In specific areas (rape, dowry, sati, equal pay for equal work,
inheritance and succession, bride-burning, employment opportunities for
women, immoral trafficking of women and children), the feminist
movement in India has been crusading for law reform and has met with
limited success. All these efforts stem from the fact that the law, as an
instrument in the hands of the powerful, is being used to further the
oppression of the powerless, including women.
However, feminist struggle has to move beyond attempts at law
reform alone and consider how change can be brought about in the
judiciary, the legal profession and most importantly, legal education.
For feminists, it is essential to adopt a multi-pronged strategy with respect
to the law, legal processes and the use these may have in our struggle
towards equality. By this, I mean, increased feminist scholarship in
2

3

See EMPOWERMENT AND THE LAW: STRATEGIES OF TIllRD WORLD
WOMEN (M. Schuler ed. 1986).
Draft Declaration, supra note I, at 6; Radhika Coomaraswamy, "Of Kali Born:
Women, Violence and the Law", in FREEDOM FROM VIOLENCE (M. Schuler ed.
1992); Govind Kelkar, "Stopping Violence Against Women: Fifteen Years of
Activism", in FREEOOM FROM VIOLENCE (M. S~huler ed. 1992); Nandita
Haksar, "Women, the Law and the State", PUCL BULLETIN, September 1982, 1213.
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legal studies, adopting feminist legal method as members of the legal
profession, advancing effective arguments with feminist content in court
rooms, exchange of knowledge between feminist lawyers and women's
groups to translate the latter's experiences into legal discourse, and last
but not the least, introduction of a feminist perspective in the law class.
A feminist analysis of the law means examining the philosophical
underpinnings of the law, how it excludes the experiences of women
and, when implemented, acts to their disadvantage while reinforcing
patriarchal values in the garb of "neutrality" and "objectivity".4 As
Margaret Thorton points out
So successful has been the prevailing ideology of law as a neutral
arbiter of disputes and as a positive instrument of social change,
rather than as a primary determinant of social relations, that little
attention has been directed to the possibility that the form of law
itself may be flawed5•
The law's image of being "fair" and "just" causes women and men,
to view the law as an ideal to be reached, in spite of the repeated failures
of legal processes in delivering justice. According to Carol Smart, the
law derives its power and authority because it "embodies a claim to a
superior and unified field of knowledge which concedes little to other
competing discourses which by comparison fail to promote such a unified
appearance".6 Thus the law legitimises a particular world view and
declares it to be the norm.
These norms and values are also translated effectively into the process
of legal education.
Techniques and methodologies adopted in legal
educati6n are meant to ensure that we think, write and speak as lawyers
do.? In law school, we are taught to separate legal from non-legal facts;
we are told that even if a litigant perceives her/his experience as necessary
to the case, it only has evidentiary value if it can be transformed into a
legal issue. This is true of the experiences of law students as well. We
learn to disregard our own experiences in attempting to learn the law.
Little wonder then that law is able to disqualify other forms of knowledge
4

,
,
7

Draft Declaration, supra note 1, at 7; Catharine A. Mackinnon, "Difference and
Dominance: On Sex Discrimination", in FEMINISM UNMODIFIED:DISCOURSES
ON UFE AND LAW 33-34 (1987).
Margaret Thorton, "Feminist Jurisprudence: Illusion or Reality" 3 AUSTRALIAN
JOURNAL OF LAW AND SOCIETY 8, 24 (1986).
CAROL SMART, FEMINISM AND THE POWER OF LAW 4 (1989).
Richard Devlin, "Legal Education as Political Consciousness - Raising or Paving
the Road to Hell" 39:2 JOURNAL OF LEGAL EDUCATION 213, 216 (1989).
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Devlin explains,

By deliberately decomposing our students' pre·law school
experiences, by denying a past that is constitutive of their very
identities as persons, we encourage the role to swallow the person ..
(this) cripples students both intellectually and politically ... the
consequences of such an impoverished pedagogy are culturally
pervasive and socially systemic. As a central component in the
training, controlling and disciplining of students, legal education
plays a vital role in molding some of the key technicians of the
"disciplinary" society. 8
In addition, our tendency to set law above other disciplines such as
economics, sociology and psychology, is reflected in the way law students
trivialise these "non-legal" subjects simp~y because they are not "core"
subjects.
I now propose to illustrate how important the process of legal
education is in shaping the image of law in the minds of law students.
The process is significant because students carry this image of law with
them when they leave law school and the image influences their later
work. I will use the offence of rape under the Indian Penal Code, 1860,
section 375 as an example of how gender bias has historically been
manifested in law, and how feminist legal education can undermine that
bias. Section 375 states :
A man is said to commit "rape" who, except in the cases
hereinafter excepted, has sexual intercourse with a woman under
the following
circumstances .... Explanation: Penetration is
sufficient to constitute sexual intercourse necessary to the offence
of rape.
First of all, it is important to note that few incidents of rape are
reported to the police and fewer still manage to come up to the courts.
When rape is reported, both the technical requirements of, and the judicial
approaches to the offence operate against the victim and in favour of the
accused. The requirement of penetration means that any sexual assault
which does not involve penetration is dismissed· as not constituting rape.
This requirement of penetration embodies male experiences of sexuality
whereas for a woman, sexual assault without penetration can be equally
8
9

Id. at 214-215.
Report of the National Meeting of Women's Organisations Against Rape, Apri12325\ 1990,7-8, produced by Kali for the Forum Against the Oppression of Women.
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violative and humiliating.9 Further, once the penetration requirement is
met, the courts have taken it upon themselves to detennine whether the
raped woman was a 'respectable' woman or not.lO In the court's view,
the past sexual conduct of a woman is considered to be relevant to the
culpability of the accused. If she is not 'respectable', she is seen to have
•asked for it' or •deserved it', and therefore, has consented to it. II The
sexual history of the violated woman is used to discredit her testimony,
whereas the sexual history of the accused is not taken into consideration
at all.12 The courts endorse popularly held myths about rape in the garb
of objectivity and in so doing, can be seen to use the power of the law t()
legitimise the oppression of women.
By providing a critical perspective, feminist pedagogy challenges
law students to question the attitudes and the gender biases of the courts.
This means that upon becoming a lawyer the law student might think
twice about using the defence of immorality regarding a raped woman in
order to have the accused acquitted. However, it is difficult to incorporate
a feminist perspective into an adversarial legal system where our
professional responsibility demands that we put forward the best case
possible for our client, and unwritten rules require us to 'win the case' at
any cost.
The objective of legal education should not then simply involve
learning the law "as both a science as well as a craft".13 Rather, we have
to recognise the important ways in which law is implicated in the
maintenance of unequal power relations. We have to concede that
"contemporary legal education is about power and powerlessness; it is a
microcosm of the structures of domination and subordination in our
patriarchal society".14 The need to bring alternative world views into the
law class, especially a feminist perspective, is thus evident.

10

11

12

13

14

Prem Chand v. State of Haryana, A 1989 SC 937, 938 at paras 3 and 7; See also
Raina Kapur, "Rape: the Hidden Dimensions", The Hindu, June 17, 1990.
Brenda Cossman, "The Legal Regulation of Sexuality: The Myths of Rape" 3:4
THATCHED PATIO 13, 19 (July/August, 1990).
Section 155(4) of the Indian Evidence Act, 1872 allows the defence to introduce
evidence regarding the previous sexual history of the victim. This gives an opportunity
to the defence to imply that due to her past sexual history, she must have had sex
voluntarily and hence lied about the rape; see further Elizabeth Sheehey, "Canadian
Judges and the Law of Rape: Should the Charter Insulate Bias?" 21 OITAWA
LAW REVIEW 151, 174 (1989): [...the judicial tendency to simply assert that a
victims past sexual history is "relevant" and to admit it into evidence. By way of
contrast rarely is evidence regarding past conduct of the accused admitted].
Mumdkur, "The Purposes of Legal Education" YoUI, Legal Education - Some
Student Perspectives 2 (Colombo University, 1992).
Devlin, supra note 7, at 215.
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Bringing such perspectives into the law school is difficult. Even in a
law school that adopts unconventional approaches to legal education
such as a multi-disciplinary approach to provide students with a realistic
view of the law and its operation. There is no guarantee that this will
include any consideration of, or challenge to, patriarchy.
Though a
multi-disciplinary approach is an important starting point, alternatives to
the dominant paradigm may not question patriarchy as a value system at
all. IS

n

Some Experiences of the Women in Hiding

To this end. I now discuss some of my experiences regarding the
raising of feminist concerns, as well as sexism, within the classroom. I
work on the assumption that we do not enter the classroom as teachers
and students alone; we carry with us our positions of power and privilege.
To that extent. classroom politics do exist. The atmosphere of the law
classroom includes dynamics between teachers and students, some of
whom are feminist and some of whom are not. The personal is political
hence I do not propose to explain my experiences with relation to reactions
of specific individuals, my aim would be to identify the voice of the
dominant ideology through the voices of these individuals. I also feel
the need to clarify that to be gender sensitive does not depend on whether
one is male or female, neither does feminism mean being anti-male. I
will focus on efforts to raise gender issues, by both feminist teachers and
feminist students, and attempt to illustrate the ways in which those
efforts are often dismissed.
It is important that law schools have both greater numbers of female
faculty and, more specifically, feminist teachers. The number of women
on the faculty is important for they act as role models for women law
students and indicate that women are taking to law as a profession in
greater numbers. However, some male students gauge the competence
of a woman teacher in teons of her physical attributes. Somewhere at
the back of the mind, unconsciously perhaps, it is felt that women are
basically incompetent, so if the female teacher has no control over the
class or is not particularly good at teaching, male students have no
qualms about making misogynist jokes in respect of the teacher concerned
and her incompetence as a woman is confioned. On the other hand,

13

PATRICIA MAGUIRE, DOING FEMINIST PARTICIPATORY RESEARCH: A
FEMINIST PERSPECTIVE (1987). Participatory research aims at exposing the
asswnptions of traditional social science research methodology, but is seen to
generally ignore question of gender.
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incompetent male teachers are not similarly addressed or dismissed.
As regards faculty members who introduce a feminist perspective,
women facuIty members are many a time thought to get too "emotional"
over a women's issue or it is felt that she is a feminist only for name's
sake. On another level, it is felt by students that any feminist perspective
is too radical or extreme or far-fetched. Meanwhile, a male faculty
member who raises a feminist concern appears more legitimate to students.
MacIntyre explains,
It is pretty clear that I come from a perspective that treats gender,
as well as class, race and sexual preference as important. When
students expecting to learn a neutral body of norms encounter
my perspective, they think I am on the radical fringe - when in
addition they think they are encountering "neutral law" in other
classrooms and other professors who purport to be "objective", I
appear to be entirely marginal to the centrality of learning law.
Even when a male professor presents a perspective on law such
as Marxism, not only does his male voice have more authority
than mine, but also his radical perspective does not expose
students to the sexual politics connected with law.16
Female teachers often lack the authority and legitimacy of their male
colleagues, and this lack of authority is only further highlighted if the
female teacher attempts to introduce feminist perspectives. These female
teachers are often dismissed by seemingly "harmless jokes" made by
some male students. As Shiela MacIntyre has argued
Male hostility may be academic, but women feel it physically
and sexually. Often, we are asked to take it in the spirit of
"nothing but a joke" and blow up the issue beyond proportions.
We know we are not imagining things; and we wonder if we are
imagining things. We research and teach and write about how,
why and to what ends women and our experience are devalued,
silenced and invalidated; yet such intellectual tools provide
imperfect immunity from the effects of systematic invalidation
of our perspectives ... male dominance works, on us as no less on
other women.17

16

Sheila, Macintyre "Gender Bias Within the Law School: 'The Memo' and its
Impact" 2 CANADIAN

17

Id. at 367.

JOURNAL OF WOMEN AND LAW 362 (1987-88).
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Even when sexism is recognised, there is a tendency to think that it
was the isolated act of an individual, - a man who is just "that kind of a
person" and who is to be made responsible for his own act of sexism.
Women face oppression, day in and day out: sexism is a part of the
process of systemic discrimination. For feminists, these individual acts
reflect larger social patterns of interaction between power-holders and
the powerless. Men do not want to claim responsibility for what they
think are individual isolated acts. Thus, though women perceive sexism
as painful, it is dismissed as an act of individual deviance.
As a student the most painful experience I have had is when I have
attempted to raise a feminist issue in class. IS I often feel it is my duty to
bring up this point of view. I was assured that most teachers are
sympathetic to the 'women's cause', but it was not difficult to perceive
an attitude of 'there she goes again' or 'Thank God, she doesn't have to
be taken seriously'. When I react on women's issues, I have been jeered
at, provoked as well as cheered. Sometimes I realise my statements are
being reduced to a joke and others resent what they think is 'feminist
ramble'. This trivialisation has silenced me and, until some time back, I
would think twice before raising a feminist concern in the class. I realise
that male approval does seem important to me. I have felt stifled and
guilty. I have wanted to speak. out and, at the same time, I feared that I
would be laughed at. By keeping silent, I did reach a painful and
uneasy compromise and realised that we as women pay a heavy price for
this silence.
MacIntyre argues that women struggle so hard for intellectual and
professional acceptance and credibility in male dominant situations, that
acknowledging that they are sexualised and denigrated could upset their
"fragile" coping strategies.19 Thus, we trade self-respect for male
acceptance. However, she says that without painful discussions, which
an examination of gender bias entails, one cannot express one's
experience. "But breaking our silence is not violent, merely an articulate
claim to personal integrity. Conciliatory stances have tactical worth only
if they achieve concrete substantive gains for women." 20

18

19
20

It is only after an attempt at articulating my experiences for this article that I have
been able to perceive classroom politics instead of grappling with my uneasiness at
a personal level. The personal is political and I feel stronger when I raise feminist
issues in class today.
MacIntyre, supra note 13, at 367.
MacIn~e.
supra note 16, at 395.
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The Law Reform Exercise: An Eye-Opener

I now recount one of my experiences as part of a student group that
tried to adopt a feminist methodology, and the interactions we had with
the NLSIU faculty in this regard.
We were participating in the First All India Community Based Law
Reform Competition which involved working with rural women in
Kamataka to propose law reform with reference to property relations.21
Trained in the positivistic and traditional research methodologies, for the
first time, the group had come across an alternative in the form of
participatory and feminist research. These feminist methodologies question
the basic assumptions of traditional social science research such as
"objectivity" and "neutrality". On another plane they expose how these
myths go on to produce research that work against the interests of the
already underprivileged.22
With this background, we interacted with the faculty; a day I can
never quite forget. We not only had to convince the faculty that a
framework different from the dominant one was possible, but we also
had to face the risk of being measured in terms of the frames of reference
of the traditional paradigm.
We were interacting with teachers who are, by virtue of their status,
more powerful individuals than students. Even before we had reached a
preliminary understanding of the meaning of feminism, we were dismissed.
Our position was rejected. The term 'feminism' had once again proved
to be highly provocative. Debates continued long after the incident where
others tried to convince us that we were on the wrong path when we
spoke about feminism or feminist methodology. It was a very painful
and confusing experience for me for these faculty members were persons
I respected and had discussed many issues with; these were not the
reactions I had expected. I realised that although there was space in the
classroom for different perspectives, there was little space for alternative
frameworks or paradigms. Yet I also valued this interaction for there
were faculty members who identified with what we said and expressed
The 18 month Law Reform project on Women's Rights referred to elsewhere in
this Journal has proved to be a journey into ourselves, for all 13 of us in the group.
We are now convinced that law is not as neutral as it seems, and has to be viewed
in the context of oppressive structures such as capitalism and patriarchy.
We are
now more sensitive to the rights of the underprivileged.
It has even led to the
setting up of a gender study circle within law school.
~ Brenda Cossman and Ratna Kapur, "Trespass, Impasse, Collaboration: Doing
Research on Women's Rights in India" 2:2. THE JOURNAL OF HUMAN JUSTICE
99,103 (Spring. 1992).
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their support. It also proved to be an opportunity for initiating a dialogue
between some of us and some faculty members which has translated into
attempts at introducing a critical paradigm into the law school.
An attempt at understanding these reactions would be worthwhile.
First and foremost, misunderstandings of the term "feminism" are rampant
and what we receive are frequently reactions to the term rather than a
thoughtful consideration or critique of it. Feminists ask men to look at
the world with "new eyes", a new perspective that is, a feminist
perspective. However, the dominant patriarchal ideology says that there
is only one way to truth and knowledge.
Any other world view is
"deviant" to the norm set by men. "And the typical male response is to
dismiss the critique entirely. It is a rejection of men's responsibility to
inform themselves about and then to join the debate".23 Hence it is not
surprising that the significance of gender itself is denied and women's
articulation of their intensely personal experiences and definition of their
own problems disregarded. We are left feeling frustrated and angry.
Who is to blame?
Men who choose to confront feminism in legal education with
the right not to know must accept responsibility for the declaration
of gender warfare. It is they who have determined the hostile
path.24
IV

Language and the Difference It Makes

We express ourselves commonly through language. The impact of
language on our minds and the subconscious whereby it reinforces values
of a dominant ideology cannot be underestimated.
The nature of most language tells us more about the hierarchical
structure of male female relationships than all physical horror
stories that we can compile. lbat our language employs the
words 'man'and 'mankind' as terms for the whole human race
demonstrates that male dominance, the idea of masculine
superiority, is perennial, institutional and rooted in the deepest
.level of our experience.2S
23

24
25

Bruce Feldthusen, "The Gender Wars: Where the Boys Are'" -4 CANADIAN
JOURNAL OF WOMEN AND LAW 69 (1990) cited in WOMEN, LAW & SOCIAL
CHANGE: CORE READINGS AND CURRENT ISSUES 174 (Hrette1Dawson ed.
1990).
Id. at 177.
DALE SPENDER, MAN MADE LANGUAGE (1985).
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If only we made the effort, we would realise the difference language
makes and how specific uses of language can alienate women law students.
In legal language, man includes woman. This reflects how women are
considered to be an appendage to men, both in terms of the experiences
that inform the law and in seemingly harmless rules of interpretation.
Gender neutral language is neither a habit nor a rule with the faculty and
students at NLS. It is used, but rarely and to a limited extent. Some
defend this position by saying that language does not really matter, and
that we ought not to get so upset by simple rules of grammar and
interpretation. Yet, if language really does not make any difference, why
are these teachers and students so resistant to any change in these "simple
rules", and to the adoption of gender neutral language? The answer is
obvious - language does matter :
Language matters - the language that is used in washrooms,
lockerooms and classrooms matter. Sexist language condones
and does violence .... Today, I am saying that talk costs. It costs
lives, it costs us all. It costs women and men.26
Language matters in the subordination of women, and language
matters in overcoming this subordination. The use of gender neutral
language would be a beginning towards greater incorporation of women's
experiences of the law, as well as making women law students feel less
alienated in law school.
V

Is There A Way Out?

To answer this question, I'd like to explore the role of the NLS. It is
increasingly evident that legal education in India today faces a crises.
There is a proliferation of law colleges in the country, apparently built
without reference to any "rational plan'?? The quality of legal education
imparted at these centres is often sub-standard. Law students must deal
with part-time teachers, poor library facilities, corruption on a massive
scale in the examination system, outdated curriculum and the like.28 We
have to be clear that it is only after such concerns are eliminated, and the
law curriculum is made more relevant, that students can even be made to
26

Panel Discussion at Queens University, January 26, 1990, quoting Renate Mohr on
"Feminist Pedagogy: Critique and Commitment" in WOMEN, LAW & SOCIAL
CHANGE: CORE READINGS AND CURRENT ISSUES 383 (Brettel Dawson ed.

27

LEGAL EDUCATION IN INDIA 1 (N.R. Madhav Menon ed. 1983).
See Chacko, "Legal Education in India", supra note 13, at 12.

1990).
28
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think about the law that they are learning. It is only then that we can
have a deeper understanding of the law and the values and structures that
it supports and protects.
At NLS, students to a great extent do not face problems of students
elsewhere.
Moreover, at NLS, an atmosphere of critique is being
established.
This space should be utilised to question the very
philosophical underpinnings of the law and the legal system. Hence the
challenge for feminists is two-fold. On one level, feminists must join
hands with those who seek reform in legal education to ensure that the
minimum standards are maintained in all centre's of legal education.
More importantly, having achieved this first step as in NLS, this
atmosphere of critique should be used to raise feminist concerns in class
and make feminist perspectives integral to every aspect of legal education.
Weedon has argued that
[E]ven where feminist discourses lack the social power to realise
their version of knowledge in institutional practices, they can
offer a discursive place from which the individual can resist
dominant subject positions. Whilst, it is important that feminism
should recognise the power that law can exercise, it is axiomatic
that feminists do not regard themselves as powerless.29
The aim of NLS has been to produce competent professionals who
will become social engineers who will use law as an instrument of
change in society. Realistically speaking, the professional nature of the
course makes students acquire skills that will make them "successful"
lawyers. The atmosphere is one that, in many ways, reinforces the
dominant ideology and the power of the law. Few students then venture
out to acquaint themselves with knowledge that challenges the status quo
or the ideology of the law itself. Those who do are told that they are
deviating from the primary aim oflearning the law. Taking up a feminist
critique of the law would mean you are questioning what it has
traditionally meant to "think like a lawyer" or become a "successful"
lawyer. As such, you are pressured to leave your feminist perspective
outside the law class to become a "good" lawyer.
The dilemma of being a good feminist and a bad lawyer or otherwise
is not new. To develop alternative lawyering skills, a critique of the law
is absolutely essential to identify the structures that the law actually
supports and to identify whose rights it actually protects. The politics of
29

CHRIS WEEDON, FEMINIST PRACTICE AND POST-STRUCTURALIST
THEORY 110-111 (1987).
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the law have to be uncovered; politics in terms of sex, caste, class,
religious identity and sexual preference. Without alternative paradigms,
without "new eyes", how can we have alternative law, alternative
lawyering or social engineers?
VI

A Dream for Legal Education

I dream of a legal education where gender will be an integral part of
all our study.
The lingering remnants of the ancient regime of doctrinal exegesis
became marginalised to the "real law" courses in which the
materials, topics covered and examples used in courses became
women inclusive and an accurate reflection of the "real world", a
richly textured and mu1ti-coloured world .... And did students get
to know the law? Well, of course - perhaps for the first time.30
In conclusion, the law classroom is a place where we hope to learn
the realities not myths of the world, it is a place where I hope "Women
will no longer be in hiding"!

30

Supra note 26, at 388, quoting Hrettel Dawson.

